Measuring Progress

Chapter Eight

\easuring Progress

When the Center for School Change requested

proposals for school improvement projects, guide-

lines were clear. The Center was looking for projects

that could show — over a period of time — increases

in three areas:

* measurable improvements in students’ academic
skills;

* curriculum that invelves students in study of
local history and community issues; and

* more extensive local use of school buildings,
equipment and expertise of educators.

With those goals in mind, the Center asked grant
sites to use a variety of measures including stan-
dardized tests, performance assessments, logs and
surveys — whatever worked — to gauge progress.

Measuring progress was sometimes an unpopular
requirement, After all, folks involved in school
change projects tended to be working as hard and
fast as they could to keep up with innovations in
curricilum and day-to-day classroom tasks. Tests
and surveys took time away from good work teach-
ers and students preferred to be doing, and some-
times it was difficult to find an instrument that
measured a specific goal.

*Isn't it enough,"” some asked, “that we can see
improvements in the ways our students are work-
ing?”
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Why We Measure

From a school change standpoint, there are two
basic reasons to measure progress toward goals.
First, assessment helps projects he accountable.
Second, goocd measures provide a means of estab-
lishing guidelines for further improvement.

Beyond meeting the requirements of funders, school
change planners must consider the needs of stu-
dents, parents and the communities in which the
projects are taking place, Periodic assessment helps
answer the questions: "What have students
learned?" and “Is this program worthwhile?"

At the same time, results from a variety of measures
can help planners guide and redirect programs. If
wonderful plans do not produce good results for
children, programs need to be adjusted. On the
other hand, if something works very well, teachers
need to understand why so they can continue and
build upon the work.

Start with Goals

Center for School Change sites confirm that effective
measures do not come ahout after the fact. They are
based on carefully designed project goals and built
inte school improvement plans.

Early in the planning process, CS8C sites were en-

couraged to gather hopes and dreams. They were

asked to lock ahead five years and consider:

»  What will be different for students?

+  What will be different for teachers?

*  What will be different for parents and community
members?

Answers varied with circumstances and locations,
but in many places these questions helped planners
develop concrete goals that guided their planning.
By considering what the results of their work might
be, planners were able to picture the indicators that
would be measures of their success.

Well-written goals go beyond abstract state-
ments. While “More students will work with
adults in the community,” is an admirahle idea, a
more effective goal is "There will be a 20 percent
increase in the number of students who take part
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in job shadowing experiences.”

In order to promote purposeful change, goals should
be specific, achievable and measurable,

Finally, a few may be more important than a bunch
when it comes to setting goals. While it is helpful to
create different kinds of goals, both academic and
nonacademic, the experience of Center for School
Change sites has been that goals are most likely to
be nurtured, measured and achieved when planners
focus on a few at a time.

Defining Measures

The best kinds of measures are designed with sev-
eral cruestions in mind:

* What information is needed?

* Who is going to use the information gathered?
* How will the information be used?

For the Center for School Change and its sites, what
included results from standardized tests, informa-
tion related to students' performances on skills such
as speaking or writing, portfolios, exhibitions and
surveys of students, parents and teachers. Some
schools monitored use of school buildings or kept
logs of volunteer hours. In most cases, preliminary
information was gathered, and measures were
repeated on an annual basis,

Who included Center for School Change staff mem-
bers, independent evaluators and local planners,

How varied from user to user, CSC staff members
referred to results in reports and articles. Evaluators
used results as evidence of the effectiveness of
Center for School Change work. And grant sites
passed information along to parents, administrators
and school board members. Some sites used results
to support the need for programs or to prompt revi-
sions in the ways they carried out their work,

A Mix of Measures
Determining the kinds of measures to use may not
be a simple task.

State and nationally normed tests do a relatively
good job when it comes to comparing students’
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progress in reading, language, math and social
studies skills with that of other students of a similar
age. In order to demonstrate students’ abilities in
core subject areas, standardized tests canbe a
valuable part of an assessment program.

CSC project planners often pointed out, however,
that multiple choice standardized tests do not mea-
sure the kinds of skills students learn when working
in groups or spending time out in the community.
Beyond that, standardized tests may not indicate a
student's ability to put knowledge to practical use.
For those reasons, many sites developed assess-
ments that required students to perform tasks rather
than pick out test answers. In some cases, schools
recruited community members to help teachers and
other staff members judge the quality of students’
work based on a predetermined set of guidelines.

While creating and evaluating performance assess-
ments recuires more staff time than moenitoring
standardized tests, the results indicate how well
students are able to apply their knowledge and
skills. For that reason, the Center for School Change
asked sites to use both standardized and perfor-
mance assessments to monitor students’ progress.

Baseline Data

Once measures have been designed, it is important
to collect baseline data — either before a project
starts or very shortly after it begins. Without pre-
liminary information, there is no basis for compari-
son and no way to prove that a project is meeting its
goals.

Assign Tasks

It takes more than good intentions to ensure effec-
tive evaluation. In addition to selecting measures,
be sure to give someone responsibility for purchas-
ing tests, setting up schedules and distributing
surveys., Without someone in charge, measurement
and evaluation tasks may be lost in the scramble to
keep up with daily work. Sample evaluation plans
are included on pages 155 - 156.

Survey Samples
In addition to an assessment plan, this chapter
includes surveys used by Phase II CSC sites to
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measure attitudes of students, parents, teachers
and administrators, These surveys (pages 157 — 165)
document items such as the school's interaction
with the community, students' sense of safety and
types of parent involvement, Another survey {pages
102 — 103) was created by teachers and community
members from Internaticnal Falls, along with Allison
Anfinson of the Center for Reducing Rural Violence,
to measure student behavior. Like all other materials
in this book, the surveys may be copied and modi-
fied to meet readers’ needs.
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Name of Project Date

Administrator Survey

Please answer the questions below. Elaborate where appropriate.

1.

10.

11.

Do you feel safe and respected when you are in the school?

What indication do you have that students are valuable resources in the
community?

In what ways are school staff members valuable resources in the community?

In what ways are parents and community members involved in educating
students outside the classroom?

How are parents and community members invelved in educating students
within the classroom?

In what ways does the community make use of school facilities?
How do you encourage and continue to support innovations in local schools?

How do educators, parents, students and other community members work
together to strengthen the community and increase student achievement?

Do you feel that this school helps students to use the community as a place to
learn?

What aspects of the school do you especially like?

If you could make changes to improve this school, what would they be?
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Teacher Survey

Please circle one response for questions 1-7, and write brief answers for questions 8-10.

1.

Parents and community members are involved in educating students in my
classroom.

Always Often Sometimes Rarely Never

Parents help their children with school projects outside schoal.

Always Often Sometimes Rarely Never
Community members volunteer time and resources outside the classroom to
help educate students.

Always Often Sometimes Rarely Never

Administrators encourage and continue to support innovations in our school.

Always Often Sometimes Rarely Never

I feel 1 have the support of colleagues,

Always Often Sometimes Rarely Never

I enjoy teaching in cur schoal.

Alwrays Often Sometimes Rarely Never

Educators, parents, students, and other community members work together to
strengthen our community and increase student achievement.

Always Cften Sometimes Rarely Never

Please respond to 8-10 on the back of this sheet or on a separate piece of paper.

B.

10.
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How do parents and community members use the school and school staff as
resources?

What do you do to help yourself become a better teacher?

If you could make improvements in your school, what would they be?
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Parent Survey

Please circle one response for questions 1-6, and write brief answers for cquestions 7-10.

1.

Parents are encouraged to take part in educating students in the classroom.
Always Often Sometimes Rarely Never
I am involved with my child’'s education.
Always Often Sometimes Rarely Never
Please indicate the ways you participate. Mark all that apply.
___ Attending workshops, using materials provided by the school
___Conferences, phone calls, visiting or exchanging notes with teachers
___ Volunteer work in the school or classroom
— Helping with homework or doing family activities which support learning
__ Participation in PTA/PTO or school committees
___ Through support of other activities such as music lessons, sports, scouting

. Other {please describe)

Community members volunteer time and resources in and outside the
classroom to help educate students.

Always Often Sometimes Rarely Never
Administrators encourage and continue to support innovations in our schooel.
Always Often Sometimes Rarely Never

1 am enthusiastic about this school,

Alvways Often Scometimes Rarely Never

Parents, educators, students, and other community members work together
as a team to strengthen our comrmunity and increase student achievement.

Always Often Sometimes Rarely Never

Please respond to 7-10 on the back of this sheet or on a separate piece of paper.

7.

8.

9.

10.

How does your school encourage your child to learn about the local community?
Do you use the school and school staff members as resources? If so, how?
What aspects of your child’s school or classroom do you especially like?

If you could make improvements in you child’s school, what would they be?

Parent involvement questions are based on six types of parent involvement listed in School, Family, and Commu-
nity Partnerships: Your Handbook for Action, Joyce Epstein and others, Corwin Press, Inc,, 1997.
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Secondary Student Survey
Please circle one response for each statement.,
1. I am happy with the quality of work I do in school.

Yes No Sometimes

2. The things I learn in school are useful to me.

Yes No Sometimes

3. My school provides learning experiences outside the school building.

Yes No

4. Community members volunteer time and resources to help me learn.,
In the classroom? Yes No

Qutside the classroom? Yes No

5. Parents volunteer time and resources to help me learn.
In the classroom? Yes No

Qutside the classroom? Yes No

6. My school has helped me understand how to improve my community.

Yes No

7. 1do things which help my school and/or community.

Often QOccasicnally Never

8. When I am an adult, [ would like to live in this community or one similar to it.

Yes Nao Maybe
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10.

11.

12

13.

How do you feel about going to school? Please circle one response.

I like school very much.

I like school quite a bit.

I like school a little.

I don't like schoeol very much.
I hate school.

During the last 30 days, how often have you skipped or cut full days of school?
Never 6 to 10 times

Once or twice More than 10 times

3 to b times

During the last 30 days, how many days did you not go to school because you
felt you would be unsafe at school or on a school bus?

Never 6 to 10 times
Once or twice More than 10 times

3 to b times

How many students in your school

Are friendly? Al Moaost Some Afew  None
Behave well in the AR Most Some A few None
hallways and

lunchroom?

Make fun of or All Most Some A few None

threaten students
of different races
or backgrounds?

How many of your teachers

Are interested in All Most Some Afew  None
You as a person?

Show respect for All Most Some A few None
students?
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Elementary Student Survey — Grades 3-6
Please circle one response for each statement in questions 1-10.
1. Iam happy with the quality of work I do in school.

Always Often Sometimes Rarely Never

2. 1feel safe in school,

Alvways Cften Sometirnes Rarely Never

3. Ifeel safe going to and from school (walking or on the bus}.

Always Often Sometimes Rarely Never

4. When ] have questions, I know it's OK to ask them,
Always Qften Sometimes Rarely Never

5. Sometimes my class learns outside our school building. We take trips or visit
places in our towr.

Yes No

6. People from the community come to our class to help us learn.

Yes No

7. Parents come to our class to help us learn.

Yes No

8. My school has helped me understand how to improve my community.

Yes No
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9. 1 do things which help my school and community.

Yes No

10. How do you feel about going to school? Please circle one response.

I like school very much.

I like school quite a bit.

I like schodol a little.

I don't like school very much.
I hate school.

11. HMow many students in your school

Are friendly? All Most Some A few None
Behave well in the

hallways and All Most Some A few None
lunchroom?

Make fun of other All Most Some A few None
students?

Behave well on the All Most Some A few None
playground?

Please write brief answers to the following questions.

12. What are the things you especially like about your school?

13. What would make your school a better place?
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Elementary Student Survey — Grades K-2
Please circle one answer for each statement.
1. I am happy with the quality of work I do in school.

Yes No

2. 1feel saie in school.

Yes No

3. I feel safe going to and from school (walking or on the bus).

Yes No

4. When I have questions, [ know it’s OK to ask them.
Yes No
5. Sometimes, my class learns outside our school building. We take trips or visit
places in our towr.

Yes No

6. People from the community come to our class to help us learn.

Yes No

7. Parents come to our class to help us learn.

Yes No

8. My school has helped me understand how to improve my community.

Yes No
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9. I do things which help my school and community.
Yeos No

10. How do you feel about going to school? Please ciicle one response.

I like school very much.

I ike school quite a bit.

I like school a little.

I don't Hke school very much.

I hate school.

11. How many students in your school

Are friendly? All Most Some A few None
Behave well in the

hallways and All Most Some A few None
lunchroom?

Make fun of other All Most Some Afew None
students?

Behave well on the All Most Some A few None
playground?
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