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Breaking the Cycle of Learning Habits
that Do Not Work

Workshop Description: There are numerous
academic, social, and behavioral routines
needed for successful school performance.
Many students with disabilities develop poor
habits that interfere with their ability to learn
these important routines. This workshop will
provide a step-by-step process for teaching
essential routines, while breaking the cycle of
poor learning habits.




Overview of Presentation

What is a routine?

What are examples of academic,
behavioral, social routines?

What is a habit?

How are habits formed?




Overview of Presentation

How can self-monitoring systems and related
strategies be used to develop effective
academic, behavioral, social routines and
change ineffective habits?

What are the steps in developing effective self-
monitoring systems?

What are examples of effective self-monitoring
systems?




What is a routine?

A sequence of actions followed regularly
Tasks, chores, procedures performed regularly

A specific way of approaching tasks, in a particular
order

A set of customary or unchanging and often
mechanically performed tasks, activities or
procedures

Note: Routines typically involve several steps.




Examples of Routines

Examples of Academic Routines: Finding the main idea;
summarizing; solving word problems; comparing and
contrasting; preparing a book report

Examples of Social Routines: Sharing; greeting; taking
turns; having a conversation

Examples of Behavioral Routines: Transitioning from
one activity to another; participating in morning meeting;
arriving to class on time; participating in cooperative
learning activities




What is a habit?

A habit Is aresponse that occurs
automatically when presented

with specific task demands
(academic, social, behavioral).




How are habits formed?




Understanding and interrupting the loop is key to
breaking a habit.

Reference: Duhigg, C. (2014). The Power of Habit. New
York, Random House.




How can self-monitoring systems and related
strategies be used to develop effective
academic, behavioral, social routines and
change ineffective habits?

Self-monitoring systems, if developed and
Implemented appropriately, are a positive academic
and behavioral support to develop/increase:

Cognitive/metacognitive connections to desired
routines (Inner Voice)

Awareness of the specific steps needed to
demonstrate desired routines (Task Analysis;
Explicit Instruction)
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How can self-monitoring systems and related
strategies be used to develop effective
academic, behavioral, social routines and
change ineffective habits?

Motivation for demonstrating the desired routine
and more effective habits (Reinforcers/Incentives)

Automaticity of desired routines and more effective
habits (Practice)

Active engagement in the learning process
(Reinforcers/Incentives)
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What are the steps
In developing effective
self-monitoring systems?
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What are examples of
effective

self-monitoring systems?




Step 1: Consider the fit between

self-management and the student

Self-management cannot, by itself, teach a
student a specific routine. Therefore, when
deciding whether to use self-management
systems with a student, consider the following:

Assess the student to make sure that he knows
how to perform the individual steps in the

routine that will be the target of the intervention.

Examine the importance of the routine before
beginning the intervention.
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Step 2: Determine what routine the
student will monitor

Number Test: Monitoring a smaller rather than
a larger number of routines will help a student
focus on improving his performance, instead
of getting overwhelmed by making too many
changes and monitoring too many routines at
once. There is no magic number that signifies
too many routines; consider your student
when making that decision.
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Step 2: Determine what routine the
student will monitor

Positivity Test: While self-management
systems can be used to decrease a problem
routine, focusing on increasing positive
routines (e.g., raising hand to ask for help)
rather than decreasing negative behaviors
(e.g., calling out in class) is a more positive
outcome for the student.
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Step 3: Create the materials - develop the
self-monitoring system

Checklists and charts are frequently used to
record the studentos perf
teachers develop a basic checklist that details

the desired routine, how frequently the student
will monitor his performance (e.g., days of the
week, number of times within a period), and the
performance criterion, i.e., the number of times

the routine needs to be demonstrated to

receive a reinforcement).
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Step 3: Create the materials - develop the
self-management system form

Ot her teachers capitalil z
Interests when designing the self-monitoring
format. For example, teachers of younger

students complement the self-monitoring

checklist with a game board (e.g., skate board

rink, rocket ship, auto raceway, hamster

wheel). Teachers of older students complement

or incorporate the self-monitoring checklist

with a contract between the teacher and the
student.
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Step 3: Create the materials - develop the
self- management system

Define the academic, social, behavioral routine
so that it will be clear to the student.

Define the routine so that the student knows
what he looks like when he is engaging in the
desired routine as well as what he looks like
when he is not engaging in the desired routine.
Defining the routine also will help in the creation
of the questions/checklists and in teaching the
student to use the self-management system.

AN
A
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Step 3: Create the materials -
Develop a self- management form

First determine what questions the student will
ask of himself or what checklist he will use to
evaluate whether he is performing the target
behavior.

Checklists can be developed for each day,
parts of the day, period, the week etc.

Checklists include a list of the steps in the
routlne and space to record when the routine
L Was<gorrectly demonstrated.
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Step 3: Create the materials - develop the
self- management system

After the questions and/or checklists have been
developed, create the form.

Typically a self-management form is a modified
table. When creating the form, consider the
student 6s i1 ndividual needs
the student 0s reading | eve
ability is not strong, pictures can be used to
represent the routine criteria (e.g., a picture of a
penci|l and book to repres
have the necessary mater .|
represent the response to the question (e.g.,
face or cheax)k. mar k f

e
a
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Step 3: Create the materials - develop the
self-management system

Make the materials as INCONSPICUOUS as
possible. For example, using a small notebook
the student can keep in his pocket, rather than
a large piece of paper taped to the desk would
help to make the student who was self-
monitoring feel less conspicuous. Giving the
student the forms quietly before class or
attaching them to a notebook might be a better
option than calling the student to the front of
the classroom to collect the forms in front of

IS fellow students.
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Step 3: Create the materials - develop the
self- management system

Ma

AP
as

Ke the materials as AGE-
PROPRIATE and NON-STIGMATIZING

nossible. For example, happy faces

may be appropriate for younger students
with difficulty reading, but a more age-
appropriate alternative for older students
with reading difficulties may be a plus

S

AN

Ign, check mark, or YES.
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Step 3: Create the materials - develop the
self- management system

Consider how often and when
the student should self-monitor.
In order to decide on this,
examine the current frequency of
the desired routine, as well as
the frequency that is the goal of
the intervention.
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Step 4: Teach the student — provide instruction on the
purpose and use of the self-monitoring system

Before beginning to teach the student, think
about how the the self-management system will
be implemented.

Consider how the student will: a) get the
necessary materials (e.g., the forms), b) use the
materials during the targeted period (e.g., how
often the student will self-manage and how he
will record his behavior), c) return the materials

after the targeted period is finished, and d)

examine the results of his monitoring (i.e., Is the
htesifed routine increasing?).
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Step 4: Teach the student — provide instruction
about the purpose and use of the self-
monitoring system

When first meeting with the student,
define the target routine. Discuss the
rationale for choosing this routine as

well as the rationale for using self-
monitoring. Check for

understanding by asking him to repeat
the target routine.
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Step 4: Teach the student — provide
instruction on the purpose and use of the
self-monitoring system

In order to help the student understand
what self-monitoring is, first
demonstrate all steps for the student.
Second, have the student perform all
steps while being directed by the
teacher. Third, have the student
practice the process, firstin a
simulated setting, then in actual
situations.
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Involve the student In the selection of
the reinforcement; provide choices

Provide explicit instruction about why,
when, and how the reinforcement will
be provided.
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