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Introduction

The opportunity to acquire a quality education is one of the most exciting advantages any young
person could ask for. That’'s why we send our children to school — so they can make the most of
that opportunity and prepare themselves to become productive adults and valued members of the
community. School is the place where children learn academic and social skills that can help them
build a satisfying and independent life. No matter what environment that education takes place in —
public (including charter schools), private, or home schooling — the purpose remains the same.

For youth with disabilities, additional planning is needed as they prepare to leave school, move into
adulthood, and meet their employment, educational, or independent living goals. This process is often
referred to as “transition.” For many families, planning for transition can be daunting. Some are just
trying to make it through the day-to-day challenges often posed by having a youth with a disability
and might not feel they have the time or energy to think about what happens after high school. Others
may want to plan for transition, but are confused by unfamiliar language, complex steps, and many
community partners. If that describes you, be encouraged.

The “Minnesota Secondary Transition Toolkit for Families” was created to make transition planning
easier and help you approach this phase of life with your child one step at a time. The toolkit offers
easy-to-understand information about the purpose of transition planning, the goal and importance
of age-appropriate assessments, and the required rules that are used by schools. It also includes
information on the community partners that can provide your youth with supports as an adult. Most
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importantly, this guide explains the vital role families play in each step of the transition journey. With
this toolkit at your side, you can confidently take the first step in exploring and planning for your child’s
future.

Use this guide to gain an overview of the transition process and the specific resources on individual
topics that may benefit your son or daughter. This toolkit touches on topics such as healthcare and
health maintenance, benefits planning, postsecondary education and accommodations, recreation,
social resources, transportation, and housing, which all play a part in a successful transition to
adulthood. We encourage you to explore these topics in more depth using the resources identified at
the end of the guide.

Advice from an advocate: Transition is about youth moving into life after high school. It is
important for parents to help their youth visualize their own hopes and dreams. Transition
is about youth having choices and options as well as acquiring the skills needed to be
successful as adults in the community.

It’s never too early to think about transition

Parents of youth with disabilities should begin thinking
about transition as early as possible. Many parents
believe that transition planning takes place during the
teenage years and doesn’t need to be considered

until then. Although the formal process of transition —
planning for life after high school — starts in ninth grade,
it makes sense to begin acquiring needed skills and
identifying possible community supports much earlier. It
is important that youth and their parents begin building
a vision of the future, based on interests and strengths,
long before the ninth grade.

Think of it this way: If you were planning to relocate from
one town to another after you finish college, when would
you begin the preparations? Would you wait until the last
minute to decide which town you might move to or would
you explore the options now? Chances are you would
compare locations, look at different neighborhoods,
consider the possibilities, and think about the information.
It pays to plan ahead, even if the event is well into the
future.

The same holds true for transition planning. Even though
your child might not leave high school for several years,
he or she will still benefit from early planning, assessment, and exploration of interests. For example,
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in elementary school, your child can begin learning basic interpersonal and communication skills,
which are essential for social and employment success as adults. These are called “soft skills.”
Parents do not need to wait until their child is a teenager to begin understanding and exploring
options for community supports or possible accommodations used in postsecondary education.

The fact is many parents feel like transition sneaks up on them, leaving them unprepared to deal
with a new world of adult services (or lack of them) and not equipped to make many of the important
decisions that are required. Parents who begin thinking about transition early will probably feel better
prepared to help their youth achieve his or her goals.

“I thought we had plenty of time to worry about what happens after high school, but

these things come up faster than you think. My advice would be to begin thinking ‘ ‘

about your child’s adult life as early as possible.” ’ ’
~Minnesota parent

What is the transition process?

Prior to grade 9, the Individualized Education Program (IEP)* of a student with a disability will focus
primarily on the student’s educational and functional needs, and what services the school will provide
to help the student make educational progress. In the ninth grade (or earlier if the IEP team decides
it is necessary), a student’s IEP changes to include long-range planning to meet goals for a student’s
life after high school. This process is what is commonly called “transition planning,” which continues
to include a focus on education and functional needs.

Parents need to be aware that the transition process is guided by federal and state special education
law. This means that there are specific requirements for IEP team participation, assessment, creation
of measurable postsecondary goals, and links to adult services that might benefit a student. The
process involves helping students identify their vision for their future, and it expands the role of
parents and families.

What do they mean by “functional”?

As a parent, you will see the word “functional” used in relation to evaluations,
assessments, or performance. It may sound formal, but it’s simply a term used to
describe how a student is doing with everyday, non-academic sKills. For example,
“functional performance” refers to a student’s current ability level on such skills
as requesting accommodations, navigating the school building, or getting to the
bus on time. Parents should be aware that functional needs are unique to their
individual student.

*Please note: All references in this publication to the Individualized Education Program (IEP) also includes the
Individual Interagency Intervention Plan (IlIP). Specific information on the IlIP can be found on page 25 of this
toolkit.
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What does the law say about transition?

independent adult lives to the maximum extent possible.”
~Findings, IDEA 2004(c)(5)(A)

‘ ‘ ’ ’ The purpose of special education is to prepare children to lead “productive and

Transition services in Minnesota are
governed by both federal special
education law (Individuals with
Disabilities Education Act, or IDEA)
and by Minnesota Statute and
Special Education Rules. Minnesota
Statute requires transition planning to
begin during a student’s ninth grade
year. Under special circumstances
— if a student is in danger of
dropping out of school, for example
— transition planning can start even
earlier.

During grade 9, a student’s IEP

will continue to address needs in
education and functional performance, but it will also include activities associated with postsecondary
education and training, employment, and independent living (which may include recreation and
leisure, community participation, and home living).

The IEP is a required document that provides a commitment to the student and family that the
school will provide services and supports to a student with a disability. During grade 9 and beyond,
the IEP focus is on preparing a student for life after high school. The student identifies measurable
postsecondary goals in the areas of employment, postsecondary education, and, where appropriate,
independent living. The IEP team uses age-appropriate transition assessment data to determine
needs, in addition to how that student will participate and make progress in the general education
curriculum. The team coordinates “transition services” needed to assist the student in meeting an
identified need.

What are “transition services”? Federal law (IDEA) requires that the IEP team has to coordinate the
youth’s academic activities, such as classroom activities, assessments, and educational support.

It must also include other activities, as appropriate, such as building skills for independent living —
vocational skills, speech and language, recreation and leisure, and home living. These activities need
to be:

» Designed for inclusion in a results-based process that is focused on improving the academic
and functional achievement of the child with a disability, in order to facilitate the child’s
movement from school to post-school activities;
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» Based on the individual child’s needs, taking into account the child’s strengths, interests, and
preferences;

» Designed to include instruction, related services, community experiences, the development of
employment and other post-school adult living objectives, and, when appropriate, daily living
skills and functional vocational evaluation.

In Minnesota, the focus of the IEP during grade 9 and moving forward is to prepare the student to
meet graduation requirements and develop the needed skills to work and be a lifelong learner.

Federal law requires that at age 16 the student’s IEP be updated annually and include:

» Appropriate measurable postsecondary goals based on age-appropriate transition
assessments related to training, education, employment, and, where appropriate, independent
living skills (postsecondary refers to anything that happens after high school);

» Transition services, including the classes a student will take (referred to as “courses of study”)
to reach his or her goals;

» A statement that the child has been informed of his or her rights that will transfer at the age of
majority. In Minnesota, students are recognized as adults at age 18, giving them the right to
make their own educational decisions, unless they have a guardian.

The IEP team is comprised of individuals who care about the child’s education, not just special
educators. The law refers to this as the “IEP team” and requires that it consist of the following:

* The child
» The parents of the child

» Atleast one regular education teacher (if the child is, or may be, participating in regular
education)

» At least one special education teacher or, if appropriate, one or more special education
services providers

* A qualified representative of the local school district (a person within the school district with
knowledge of and authority over regular and special education; this might include a principal,
special education director, or transition specialist)

* Anindividual who can interpret the instructional implications of evaluation results

« Other individuals who have knowledge or special expertise regarding the child, including
related services personnel as appropriate; this could include additional family members,
adult employment programs personnel (such as Vocational Rehabilitation Services), school
transition specialists, advocates, school work-study coordinators, or representatives from a
college’s Disability Student Services office

Parents should view the IEP team as the group that will help plan how the student is going to make
the transition from where they are now to where they want to be. Parents have the right to ask
anybody with useful knowledge about a student to attend the IEP team meeting. It should also be
noted that the school has to invite the student to the IEP meeting starting at ninth grade.
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Transition is not just added on to the IEP/IIIP. Transition is NOT a service added
on at the end of a student’s high school career. Secondary Transition Planning is
‘ ‘ ’ ’ the focus of the IEP/IIIP beginning during grade 9 and addresses both academic
and functional skills.
~Minnesota Secondary Transition Compliance Toolkit

Personal Learning Plan legislation

Minnesota school districts are now required to assist all students beginning no later than ninth grade
to “explore their educational, college, and career interests, aptitudes, and aspirations, and develop a
plan for a smooth and successful transition to postsecondary education or employment.” Minnesota
Statutes, section 120B.125 describes the required components of a comprehensive plan that must
be reviewed and revised at least annually by the student, the student’s parent or guardian, and the
school district. The law states that if a student has an Individualized Education Program (IEP) that
meets all of the components of the Personal Learning Plan, no additional transition plan is needed.
Parents will want to be sure the IEP addresses all of the required components and that the student
has access as needed to Personal Learning Plan resources available to all students in the district.

For more information, see Minnesota Department of Education’s Personal Learning Plans Information
(education.state.mn.us/MDE/dse/ccs/plp).

Age of majority

Parents will have an impact on the life of their son or daughter long after he or she becomes an
adult. However, there is generally a point when youth are recognized as adults and expected to
take responsibility for making decisions about their future. In Minnesota, this takes place when a
youth turns 18, and is referred to as “age of majority.” Minnesota state law calls for the transfer of
educational rights at age 18 for students with disabilities who have IEPs and who are not under
guardianship.

The law requires the following:

» Atleast one year before a student turns 18, the student’s IEP must include a statement that the
student has been informed of the rights that will transfer to him or her upon reaching age 18.

» The school must notify both the student and the parents of the transfer of rights. Parents must
be given a copy of the IEP that documents the transfer of rights to the student.

» After the transfer of rights occurs, special education notices will be provided to the student.
These will continue to be provided to the parents as well. For parents, notice will be given that
an |IEP meeting is to be held, but it is not an invitation to attend the meeting.

» If the school receives notice that the student is under guardianship, no rights transfer will take
place, and the IEP does not need to include a statement regarding transfer of rights.
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* The student or the school district may invite the parent to attend IEP meetings.

* Minnesota state law states that if a student is still claimed as a dependent on the parent’s
income tax form, then the parent continues to have legal access to the student’s educational
records.

Parents are strongly encouraged to include their youth in the IEP process at the earliest age possible
so they can experience how the process works. Federal law requires that a student be invited to his
or her IEP meetings in which transition services are discussed. Many youth may not feel completely
comfortable with being the sole decision maker on their education, and may wish to have their
parents remain involved. Students can invite their parents to their IEP meeting when they reach the
age of majority.

High expectations: Your most valuable tool

Every parent has hopes and dreams for their child, even if
those dreams aren’t always openly expressed. Making a
successful transition from school to adult living often includes
fulfilling those hopes and dreams, as well as those of the
youth. When parents have a child with a disability, goals
might need to be modified. This doesn’t mean expecting less
of your child, but it may mean expecting something different
than what you had envisioned. It's important to understand
the critical influence of having “high expectations” for your
child, even if the goals have shifted. You need to instill

those expectations in your youth and advocate for those
expectations throughout the secondary transition process.

Why is this so important? It is important because high
expectations lead to positive transition outcomes. Nobody
else is likely to expect more from a child than his or

her family. If the family conveys low expectations for achievement in education, employment, or
social interactions, then it is unlikely that anyone else will hold higher expectations. Families that
consistently set high expectations have a better chance of creating that same vision in the people
who educate, employ, and socialize with their child. Research has shown that families of youth with
disabilities who maintain higher expectations will see their child achieve greater academic success.
Higher academic achievement is tied to better outcomes in postsecondary education, employment,
and financial self-sufficiency.

In contrast, the impact of having low expectations for youth with disabilities can be profoundly
negative. It wasn'’t that long ago that this society believed people with disabilities were unable to be
educated, employed, or live independently. These perceptions are gradually changing, but many of
the same negative assumptions remain. Youth with disabilities who have little expected of them run
the risk of living isolated lives where they are not free to strive for their own hopes and dreams. They
may be resigned to limited educational opportunities or a lifetime of low-paying jobs that fail to match
their abilities and interests.
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When my daughter was first diagnosed with autism, the focus was on all the
things she couldn’t do and may not be able to do in the future. Instead of dwelling
on the negative, | soon realized the importance of focusing on the things she
could do. Celebrating small victories soon led to greater victories, and she was ‘
able to accomplish more than what was predicted early on. By having high ’ ’
expectations, a lot of patience, and finding needed support, | quickly learned to
never underestimate my child.
~Minnesota parent

Parents of youth with disabilities are encouraged to explore what is possible for people with
disabilities. There are many government and community programs that offer the supports necessary
for a person with a disability to earn postsecondary degrees, be successful in the job of their
choosing, and live independently. Exploring these options (and speaking to other parents who

have been in the same situation) can help families create a vision for their youth of a life filled with
possibilities and achievements. More information about various community supports is included in
Section 4 of this guide on page 41.

Cultivating and maintaining high expectations is just part of the challenge for parents. Not everyone
involved may share the same vision of a bright future for the child. Parents may need to convince
others (including professionals) and make it clear that the whole team needs to help that child
achieve his or her dreams. Families may be put in the position of having to advocate for increased
expectations and more challenging academic programs. Here are some ideas that can help parents
work with schools to ensure the family’s goals are met:

» Expect your child to be valued as an individual whose rights are respected.

» Appreciate those who provide services for your child, and actively participate in planning those
services.

* Know your child has a legal right to an appropriate public education where he or she can make
meaningful educational progress.

« Show the school what the child can do at home or in the community. Schedule a home visit,
videotape your child displaying a particular skill, or explain how you have modified an activity
so your child can succeed.

» Describe why and how your vision for your child makes sense to you.
« Share your ideas with the school and be open to their ideas.

» Educate yourself about the special education process, and learn how to turn your child’s needs
into measurable goals for the IEP.

» Be willing to try something for a given amount of time and measure its effectiveness.
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The stories of Ashley and Mason

Every youth — including those with disabilities — is unique. While two youth may experience the
same or similar disabilities, those disabilities will impact each of them differently. For example, not
everyone with learning disabilities will function the same way. Not all youth with autism will have
the same experiences. It is important for families to recognize that their child has unique needs,
strengths, and interests on which transition planning should be based.

A child with a specific learning disability may have difficulties with reading or math, but may not need
support with communication or mobility. Another youth may have an intellectual disability that results
in severe learning and communication challenges. To illustrate how the transition process works for
families and youth with a wide range of disabilities, this guide includes personal examples.

Meet Ashley and Mason.

Ashley

Ashley is a 17-year-old with a specific learning disability. She receives
special education services, but she has the majority of her classes in
the same setting as her peers. She has difficulty with reading and
requires supports and accommodations that help her understand
classroom materials and allow her extra time for tests. Ashley is
reluctant to admit she has a disability because she doesn’t want to

be seen as different from her peers. She loves anything to do with
nature and has identified a goal of working as a professional in a park
setting. Ashley gets good grades and she intends to graduate on time
and attend a state university with a strong natural sciences program.

Mason

Mason is a 16-year-old with a developmental cognitive disability. He
receives special education services and spends much of his day in a
classroom that provides increased academic and behavioral support.
Mason’s family has high expectations for his future and they are
considering becoming his legal guardians. They realize that Mason
will likely require a good deal of support to live independently and be
employed, and are researching adult services that can provide those
supports in the community. Mason has many interests, including
working with computers and traveling. He is a hard worker and very
personable, but needs to build his skills in functional math, reading,
and appropriate social skills.

Look for Ashley and Mason throughout this toolkit as they help provide examples for transition
planning for students with disabilities.
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Section 1: Families Play a Vital Role

Families are the most important people in the transition planning process. Families have been there
for their child from the beginning and have the most knowledge of the child’s individual needs. It
makes sense to take advantage of this expertise and support when planning for a student’s transition
to adulthood. All youth with disabilities need support from their families. How much support and what
type of support they need will vary from one individual to another.

Fortunately, the Individuals with Disabilities Education Act (IDEA) recognizes the pivotal role families
play in the lives and success of their students. IDEA states clearly that families are a required part
of a student’s IEP team and a partner in the secondary transition planning process. Families should
embrace this opportunity to take a major role in helping their youth realize his or her goals, hopes,
and dreams.

Research supports this approach. When families stay involved in their child’s education in middle
school and high school, for example, the student is more likely to attend school regularly, maintain
a positive attitude about school, earn higher grades, graduate from high school, and enroll in
postsecondary programs. Some parents believe high school is a time to foster independence and
become less involved in their youth’s schooling. Although encouraging independence is important,
late adolescence is also a time when children learn skills for adult living from their parents.
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Parents of youth with disabilities are often very good at advocating for their child in a variety of
settings. They may not be as familiar with the importance of transition planning, or what they can do
to help their youth be better prepared for the adult world of employment, postsecondary education,
and independent living. Here are some tips that can help you maximize your role as a parent and
partner during secondary transition planning:

+ Consider yourself a partner, not an observer, on the IEP team. Ensure that your voice is
valued and take responsibility for supporting the IEP in any way possible.

+ Understand your child’s disability. You may know your child, but do you know how your
child’s disability specifically impacts him or her in the areas of learning, communication, or
mobility? During transition planning, seek to better understand your child’s disability and how it
may affect the pursuit of postsecondary education, employment, or independent living.

* Encourage your child to create a vision of his or her future. Help your child research
options to realize that vision and to expand his or her base of experiences. This will allow your
youth to take ownership of the transition planning process while building in the freedom to
change course if necessary.

+ Convince your youth that he or she can realize that vision. Youth take their cues from
parents on what to expect of themselves. Instill in your child that the IEP is the pathway to his
or her dreams, and that it is an opportunity to receive the help needed to reach those dreams.

+ Build the belief in high expectations for your youth. You may have high expectations that
your child can achieve to his or her maximum ability. Now you need to advocate for an IEP and
transition plan that reflects those expectations. If you convey low expectations for your child’s
future, what will keep others from doing the same?

« Share what you know about your child by communicating strengths, interests, and
needs during IEP meetings. Teachers value this type of information from parents because it
helps provide details that assessments and school observation cannot. This information may
also help the IEP team avoid academic and services decisions that don’t address a student’s
interests or areas of need.

+ Keep essential education records throughout your child’s education. Good record
keeping is an essential part of
the special education process.
Parents should save important
records in an organized way
to use for special education
planning. For example, keep
copies of report cards, current
and past IEP documents,
Evaluation Summary Reports
(ESRs), and district-wide
assessment scores.

* Build self-confidence and
self-determination in your
youth. Not all youth will feel
comfortable participating
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in their IEP meetings or voicing their goals. Help them find an effective way to express
themselves. They might speak at the IEP meeting, construct a PowerPoint or video about
themselves, or write a letter to the IEP team.

* Help your youth develop independence in learning, studying, and living skills. Positive
traits, such as being eager to learn new things, effectively managing time, and taking
responsibility for doing a good job, will serve youth well in the adult world, especially when it
comes to employment and postsecondary education.

* Understand the impact of “soft skills” on employment and educational success, and
use activities in the home to build those skills. Soft skills, interpersonal communication,
and personal responsibility are tools everyone needs to be successful. Teach your child how
to communicate appropriately with others, maintain personal appearance, take work direction,
and resolve conflict.

* Help identify potential community supports and work opportunities for your youth. Many
youth will utilize some form of community support that can enable them to live, learn, and work
as adults. This may include employment assistance from Vocational Rehabilitation Services,
postsecondary education supports obtained through a college’s Student Disability Services
office, or independent living skills taught by a community-based organization. Parents should
become familiar with available options and ask representatives of these services to be present
at the IEP meeting or to provide information for the team.

Know the laws, rights, and responsibilities

Graduation from high school triggers many changes for students with a disability and for their parents.
This guide can help you successfully navigate these unfamiliar waters. Once your child graduates, the
regulations and protections found in the Individuals with Disabilities Education Act (IDEA) no longer
apply. Students now enter the world of adult services, which may have unique eligibility requirements,
unfamiliar language, multiple entry points, and the possibility of long waiting lists. In preparation

for transition, both parents and their youth need to become familiar with disability rights laws and
responsibilities that might impact postsecondary education, employment, and independent living.

The “responsibilities” part is important. Many civil rights laws require a person with a disability to
inform others of their disability before protections are put into place. For example, a person must
disclose a disability to an employer at, or before, the point of a job offer if he or she wishes to be
protected from unlawful firing. Students with disabilities should be given opportunities to learn about
the laws that protect them and to practice disclosing their disability when appropriate.

Numerous laws provide rights and protections in the United States in such areas as employment,
postsecondary education, independent living, health care, housing, communications, and
transportation. Here are some of the most significant:

The Americans with Disabilities Act (ADA)

The ADA is the most comprehensive federal civil rights law protecting the rights of people with
disabilities. It impacts access to employment, state and local government programs and services, and
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telecommunications. It also requires that public spaces, businesses, and transportation be accessible
to people with disabilities.

The Rehabilitation Act of 1973

This milestone federal disability rights law authorizes state vocational rehabilitation programs, client
assistance programs, independent living centers, and civil rights protections. It also makes it unlawful
for entities receiving federal funding to discriminate against a person based on a disability. This is
commonly referred to as “Section 504.”

The Workforce Innovation and Opportunity Act (WIOA)

This federal law authorizes the operation of the state’s many Workforce Centers, which house a
variety of job training and public assistance programs under one roof. Parents should be aware of
youth and adult employment programs funded by WIOA, as well as the provisions regarding pre-
employment transition services.

Developmental Disabilities Assistance and Bill of Rights Act

This federal law helps individuals with developmental disabilities live in their communities as
independently as possible. It provides for access to home care and personal care assistance, support
in applying for public benefits, and some housing and employment assistance.

Social Security programs

Youth and adults who are not able to support themselves through employment may be eligible for
assistance from the federal Social Security Administration (SSA). Social Security programs provide
a limited amount of financial assistance and health care coverage to individuals with disabilities who
meet eligibility requirements.

The Fair Housing Act Amendments of 1988

This is the primary federal law that covers housing discrimination on the basis of race, color, religion,
sex, disability, familial status, or national origin against a tenant, potential tenant, or potential housing
buyer.

Minnesota Human Rights Act (MHRA)

Enacted in 1967, MHRA is a Minnesota state law that protects people against disability discrimination
in the areas of employment, housing, public services, public accommodations (including private
businesses, commercial facilities, and transportation companies), education (including public and
private schools), credit, and reprisal or retaliation.
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Ashley

Ashley’s parents have researched her learning disability and
understand its potential impact on her educational achievement.
During IEP meetings they encourage Ashley to communicate her goals
for the future, but they also share what they know about her strengths
and needs. Ashley’s parents want to encourage her to be independent,
but realize that she may need help accepting her disability. They know
she will have to ask for academic accommodations in college. As a
result, they have requested that a goal be included in her IEP requiring
Ashley to research her disability and list accommodations she might
require. Ashley’s parents have also helped her choose high school
classes that will give her the skills to enter a college program in the
natural sciences. At first they were unsure how involved they should
be in her transition planning. Ashley’s parents now see that they play a role as partners who will
support their daughter and help her shape her transition plan.

Mason

Mason’s parents have tried to ensure that everyone who works

with their son holds high expectations for his future. This has not
always been easy. Many times they have had to demonstrate just
how much he can do, while acknowledging the work needed to
build skills in other areas. Based on his interests in computers and
travel, Mason’s parents have suggested a postsecondary goal of
working at the airport. They have asked that his IEP include career
exploration activities to help him identify the different types of jobs
there. In addition, they want his computer skills to be seen as an
asset that will help him reach his goals. Mason’s parents have spoken
to other parents about available community rehabilitation programs
that provide employment support to adults with disabilities and have
invited a representative of one program to attend Mason’s IEP meetings.

Additional considerations for charter school, private school, and out-of-home
placement students

Parents sometimes seek alternative educational program options for their youth. You need to be
aware that these options may not provide the same special education or transition services as local
school districts. Parents should be aware that there are many different ways in which transition
services are delivered, regardless of which type of school the student attends.

Charter schools are public schools and are mandated by law to provide special education services
as outlined by the Individuals with Disabilities Education Act (IDEA).

Private schools are not mandated to provide IDEA special education services and don’t usually offer
transition services for older students. (In Minnesota, home-schooled students are considered private
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school students.) However, some private school students do receive special education services from
the local public school district. Contact your local special education director for more information.

If a student is in an out-of-home placement (such as incarceration or a chemical dependency
program) and has previously been identified as a student receiving or needing special education
services, he or she may be entitled to special education transition services. Contact your local special
education director for more information.

Keep in mind:

Students who have been identified by their IEP to continue receiving educational

services beyond age 18 may wish to participate in graduation ceremonies with their

same-age peers. In Minnesota, the decision about graduation participation is a local

school district decision so be sure to ask. In some districts, students take part in N
graduation activities and ceremonies but do not actually receive the diploma from the

school. The signed diploma is provided upon completion of identified programming.
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Section 2: Assessment — What is Included?

What is the “transition assessment process?”

The “transition assessment process” is the method schools use to determine how a student currently
functions in relation to future working, educational, and independent living environments. The
assessment process also helps inform the development of measurable postsecondary goals for a
student. If transition is a process of getting from “here” (where the student is currently) to “there”
(achieving future goals), then transition assessment deals with the “here.”

Transition assessment is intended to include your child’s hopes, dreams, and goals for the future.
Prior to the transition years, some of the information parents have received from schools is about
what a student cannot do, or what the deficits are. The transition assessment process is an excellent
opportunity to focus on what students can do, what they are interested in, and what they want for
themselves. It's OK if a student answers “I don’t know” to questions about what kind of job he or she
would like to have because that answer may reveal areas in which the student needs help. When the
student answers “I don’t know,” the answer might be activities for further career exploration.

The transition assessment process is a crucial part of the transition planning process because it
offers information to help build the transition plan. Transition assessment helps ensure that the
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student is working on skills that will help the student identify and meet transition goals for the future.
Assessment results must be integrated within the evaluation report and the PLAAFP (Present
Levels of Academic Achievement and Functional Performance) in the IEP/IIIP. There is more
information on these later in this guide.

Formal vs. informal assessments

No single assessment can give

a complete, accurate picture of a
youth'’s strengths, interests, and
needs. Schools are encouraged to
use a combination of formal and
informal assessment tools to collect
information about a youth’s current
functioning, strengths, and needs
as they relate to adult living.

Formal assessments are
standardized instruments
performed by trained personnel,
such as school psychologists and
special education teachers. These
can include interest tests, aptitude

tests, and hands-on work samples. Examples might include:

* Curriculum-based assessments

« Transition skill inventories

* Learning style assessments

*  Work samples

* Interest inventories
Informal assessments lack standard reliability and validity measures and tend to be more
subjective, meaning that the results may be heavily influenced by the person conducting the
assessment. However, informal assessments are helpful because they allow for a student to be
observed in a natural environment. Informal assessment consists of gathering existing information
about a student and reviewing that data to help make decisions about future goals. This information

may include academic data, previous testing, observations, and interviews. Informal assessment
methods might include:

* Observation checklists

» Career exploration activities
« Student self-evaluations

* Interest surveys

« Academic data, including previous testing
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What should formal or informal transition assessments accomplish?

Every child with a disability is unique; each has natural abilities and areas of aptitude to build on,

as well as skill areas that need to improve. When planning for an adult life, the individual student’s
desires and interests need to be considered. Federal law requires that schools use this approach so
the youth’s individual personality and desires are taken into account and not missed in the process.
The transition assessment should:

Provide relevant information about the student in key areas for transition planning
Provide information about the student’s current levels of functioning

Identify appropriate accommodations to support student success

Provide a basis for a student’'s measurable postsecondary goals

Provide a basis for measurable annual goals in the IEP

It should also include the following pieces of information based on the four key transition areas:

Educational

Employment

Training

Individual classroom-based assignments
Grade-level or school-wide ass